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Summary:

   2006 is the second year of UNESCO’s 'Decade of Education for Sustainable Development' (2005-15). Teaching materials developed by aid organizations or NGOs can be easily adapted to 'Task-based Learning' for the foreign language classroom and used in a 'International Awareness', or 'Global Studies' course offered by the English department of a high school or university. This 45-minute workshop will present some simple tasks and show how the instructor can go on to create their own.

Background: Why this kind of class?

  In several high schools in Japan, the UNESCO goal of the 'Decade of Education for Sustainable Development' (DESD) (2005-2015) serves as a focus for ‘Integrated Studies’ syllabi, a curriculum innovation recently promoted by the Japan Ministry of Education, Culture, Sports, Science, and Technology (MEXT). ‘Integrated Studies’ typically involves the collaboration of a variety of subject teachers, including the English (EFL) department, around a specific topic, theme, or issue facing society or the world and, in terms of pedagogical procedures, usually aims for learner-centeredness and autonomy and often takes the form of project-based learning.

 A quick search on the Internet can give one an idea of the roots and aims of ESD (Education for Sustainable Development), but its aims could be summed up as ‘to empower people to assume responsibility for creating a sustainable future’, and issues dealt with could vary from those environmental, economic, or social.

  Content focusing on such issues has increasingly been found also in EFL courses as the need to focus on socio-cultural, cross-cultural, and global issues has emerged. In recent decades, the content of English texts to be studied across all of the MEXT approved textbooks has gradually shifted from, in general, introductions of U.S. or U.K. contemporary culture to represent the more diverse reality of English as an International Language, ‘outer-circle’ English speaking cultures, and include things such as environmental issues or problems associated with the globalizing economy. Some high schools in Japan even have special EFL courses devoted to such content. The lessons described in this paper were used in such classes. The course was entitled ‘International Awareness’ and differs from ESD only in that it had more of a focus on cultural relativity than might be typical.
  Aside from the greater mission of ESD or an EFL ‘International Awareness’ class in formal education, there are more practical advantages for the high school learner in becoming familiar with such issues, and gaining the ability to express their views about them in English. High school students are increasingly applying for majors such as ‘Comprehensive Policy’ or ‘International Relations’ via the recently popular alternative ‘AO’ (Admissions Office) entrance procedures that allow them to directly apply to these faculties without sitting the standard examination. These procedures can often simply be comprised of an essay in English and an interview aimed at gauging the learner’s level of awareness of these issues. It can be seen that as universities are adopting ESD in their own way such as creating new programs of study, they seek learners who are initiated to some extent.
  Coinciding with these trends, there has been a boom in ODA (Official Development Assistance) or NGO (Non-Governmental Organization) sponsored teacher seminars in what they term ‘International Understanding’ （国際理解）、or 'Education for Development' (開発教育) employing participatory workshop style classroom procedures. A typical workshop would focus on the economic gap, the interdependence of societies, or the inter-linkage of problems facing humanity.

  The participatory workshop classroom procedures employed at the seminars are quite often identical to the ‘task-planning-report’ task cycle of 'Task-based Learning' (TBL) for the language classroom as popularized by the likes of Peter Skehan, Rod Ellis, and Jane Willis. As such they are easily adapted to task-based instruction in foreign language education.

  Below I will describe some tasks I have adapted in this way.

What is Task-based Learning (TBL)?

 It is a framework of procedures for a language lesson developed by authors/researchers in the area of TEFL/TESL informed by insights into the nature of SLA (Second Language Acquisition). It arises as a rejection of the behaviorist underpinnings of the PPP (Presentation, Practice, Produce) sequence of language learning activities. The typical TBL sequence of activities can be seen below in figure 1, but characteristics could be summed up as:

1) Language is not specified for the initial task. It consists of free production. Learners are allowed and encouraged to achieve their meaning however they are capable of. The instructor does not correct learners if they make a mistake during the task. In the task phase, typically fluency takes precedence over accuracy.

2) Learners are given planning time to prepare the report phase, and accuracy becomes more of a goal.

3) Any language focus ( grammar, etc.) happens after the task and report stages.

4) The target of the language focus activity is not expected to be mastered immediately, but rather simply noticed at that time and hopefully after that whenever the learner runs into it again.
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(Figure 1: A framework for Task-based Learning.)

  As we can see one of the main differences is that there is no element of learners repeating set phrases or rehearsing a set dialogue and then manipulating the variables as would be typical in a PPP lesson. In a task involving speaking, learners are asked to use language spontaneously and draw upon whatever language they can in order to achieve their message. 

Could you define ‘Task’ please?

  In figure 1 above, we can see six examples of types, but the definition of ‘Task’ can be very wide. Some examples below:

1. “An activity in which: meaning is primary; there is some sort of relationship to the real world; task completion has some priority; and the assessment of task performance is in terms of task outcome.” (Skehan, 1996) In 1998 Skehan adds “Learners are not given other people’s meanings to regurgitate.” 

2. “A piece of classroom work which involves learners in comprehending, manipulating, producing or interacting in the target language while their attention is principally focused on meaning rather than form.” (Nunan, 1989)

3.”Tasks are always activities where the target language is used by the learner for a communicative purpose (goal) in order to achieve an outcome.” (Willis, 1996)

What sorts of topics could be considered ESD or ‘International Awareness’?


(Figure 2: ‘International Awareness’)

  As we can see, the sorts of topics to be considered are very wide in range. While an EFL class might wish to focus on issues that are international in one way or another, considering domestic issues could easily be considered part of ESD and might even be easier for learners to relate with. There are really no limits. The lessons described below focus on the inter-linkage of problems facing humanity in a holistic manner.

Uhm, you mentioned other teacher seminars…?
  As mentioned earlier NGO volunteer groups and ODA organizations have popularized the use of participatory workshops to raise an awareness of the sorts of global issues they deal with. They often give seminars aimed at teachers (more often from the social studies department), with the hope that the teachers will then adopt the procedures at their school. In the vacation months JICA, a part of the Japanese government, will often sponsor such seminars. Searching the internet should easily lead you to one of these seminars. They are held in Japanese, and you need to register in advance, but they are free and you most certainly will walk away with a bunch of usable ideas for your class! ‘International Understanding’ (国際理解), or ‘Education for Development’ (開発教育) are terms to search for. 

  At such seminars or directly from the internet, an NGO will often offer conveniently prepared teaching materials for free or at an ever-so-slightly high price that serves as a donation. As mentioned before, the procedures are incredibly similar to the task cycle (see fig. 1) of TBL. By adding a language focus and choosing tasks that are do-able in a foreign language, we can adapt many of the materials found in these publications to our purposes. After we have done this a few times, I’d venture to say that we could start making our own tasks around any issue or topic we deemed within the realm of ‘International Awareness’.

Other resources 

    Talking to the NGO people giving such seminars will reveal that they rely on a few identifiable authors for their inspiration. Graham Pike & David Selby’s book ‘Global Teacher, Global Learner’ as well as the newer ‘In the Global Classroom’ series consist of an assemblage of classroom procedures developed by teachers involved in teacher-training projects such as the World Studies Teacher Training Project funded by large NGOs such as OXFAM.

  Although in Japanese, ‘新しい開発教育のすすめ方’ (古今書院) has many out-of-box tasks that can be used right away. Some of the ones described at the end of this paper are from this book.

  Also, searches on the Internet can easily locate many downloadable ready-made teaching materials from government ODA organizations such as JICA, or large NGOs such as Christian Aid, MSF (Doctors Without Borders) or Amnesty International.

Making your own materials:

 It becomes very easy for the instructor to self-create materials after having done a few of these classes. All one needs is a topic, and something in mind for the task to list, sort, order, compare, or create as Willis suggests above (figure 1).

  The report stage can be something as simple as asking learners to present their impressions, something familiar to most Japanese learners.
  The language focus stage however demands some preparation, but this again could be something as simple as a fill-in-the-blanks from a recording of proficient speakers doing the task, blanks selected to highlight a certain language feature. Another easy activity that allows the instructor to focus on form is ‘Dictagloss’. The instructor reads out a text related to the task at natural speed two or three times. The learners take notes and then collaborate in groups to reconstruct the passage as accurately as possible. Places they have problems re-assembling are exactly where their language is lacking.

  Once made, lessons can be used again and again, so it’s worth the effort!
The Tasks:

1) ‘Webbing’: the interconnectedness of world problems.

Procedures:

A) Pass out the list of vocabulary words with Japanese equivalents. Have students pronounce them with you. Some terms you may need to explain.

B) Pre-Task: Demonstrate ‘webbing’ by connecting 4 problems on the board. (See the sheet below) As you connect the problems, talk as if you were 2 people encouraging the student to notice the language you use. Repeat the following phrases many times as you demonstrate. This models them doing the task. 

Do you think (~) is related to (~)

Yes/ I agree. / I don’t think so. / Not really.

I think so because….

For example…

Let’s connect them.

O.K., Next. It’s your turn.

  Writing the phrases out on the board might better be avoided because it presents the danger of encouraging the students to merely parrot the dialogue as they do the task, which would separate from the precepts of TBL. 

  During your initial demonstration, when you connect two of the problems on the board by drawing a line with chalk, next to the line, summarize the reason that justified the problems being connected. For lack of time during the task, point out that this doesn’t have to be in perfect form, or even be a full sentence. It might look something like this:

 Population Growth  ------- more people use more things --------  Mass consumption 

C) Task: Pass out the sheet with the problems in boxes, scissors, glue, and construction paper. Let the students do the task in groups. When learners start the task and you start wondering around the room monitoring them, don’t tell them what specific language to use or correct them, but rather give them feedback on the content of what they are saying. Of course if a learner has a question about language, it doesn’t need to be avoided, and they may start helping each other with language questions which is a wonderful benefit of group work, but remember we are trying to avoid a parrot dialogue situation and we are trying to let learners deploy and explore the language they already know.

D) Planning: As the task is winding down, or time is running out, interrupt the whole class briefly and describe how the groups will report (below). Give them a specific time limit to choose who will stand up and present and craft what that person will say. The pressure of having to report to the class might lead them to want to jot down what they will say beforehand. This is exactly the focus on accuracy we want in the report phase.

E) Report: Have a member from each group present just one of the connections they found and tell the class why they thought the problems were connected. As they crafted their ‘webs’ they should have jotted down next to the line why they thought the problems were related. For the example above, the report might sound something like this:

  “We thought that population growth was connected to mass consumption. The reason is that if there are more people on the planet, of course they will use more things. We need to think about this problem seriously and not waste things.”

F) Follow up / Language Focus: The language focus could take many forms but recently I’ve been experimenting with the following style. First, for homework I have students write 50 words on their impressions from the activity. After I’ve collected them I  create a short text that summarizes the main points often mentioned by the learners. I purposefully include a few tricky language features into the text, but keep it within what I would consider comprehensible for that group. I then use this text for a ‘dictagloss’ activity, which is described earlier. 

(Materials for ‘‘Webbing’: the interconnectedness of world problems.”)
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        (Example of completed web)                (Alternative language focus activity)

2) Ranking the ‘core-ness’ of the world problems.

 Procedures

A) Explain that the purpose of the task is to find out which problems are core. Use all the alternative words you can think of like central, main, big, etc, to make sure to get this point across. They will also need the vocabulary sheet from the fist activity (above).

B) Write the 4 problems on the back of the sheet (see below, ‘A’) on the board and direct the students to the back of the sheet. Demonstrate the task (A) by asking the class ‘Does (~) cause (~)?’ for each problem and take a vote to determine whether an arrow should be drawn or not.

C)  After all the arrows are drawn, add them up and come up with a score for each problem. For example ‘poverty’ was probably seen to have cause all 3 of the other problems so it would get a 3, where ‘child labor’ probably only got a 1 (causing poverty).

D) On the board, list the ranking of the problems. It probably looks something like this:

	3
	Poverty

	2
	Conflict

	2
	Refugees

	1
	Child labor


E) Explain that by ‘core-ness’, it is meant that the problems at the top of the list cause the problems at the bottom. In order to defeat the problems at the bottom, we first must deal with those at the top. An interesting thing to point out would be that making a law against ‘child labor’ is meaningless without also combating the ‘poverty’ that causes it. I used the metaphors of ‘upstream and downstream’ and ‘disease and symptom’ as well as the more literal language ‘cause and effect’.

F) Go through the ‘Task Cycle’ (see fig. 1), i.e. have groups do the task, prepare, and then give a presentation.

G) If you have a recording of natives doing the task, use it for a language focus activity. An easy example is provided in C of the sheet (below).

Note: With time constraints, it may be difficult for all groups to complete the task in its entirety.

(Materials from 2: “Ranking the ‘core-ness’ of the world problems.”)
[image: image6.png]Group activity: Which problems are most ‘core’?

*Use arrows! ——





[image: image7.png]Webbing Activity 2: Core problems

(A) Listen to Mr. Walsh and draw the
connections.

Child labor

(C) Fill in the blanks from the recording:

4)OK. child labor. Do you think hild abor s () topoventy?
 Yes. ik s,
(B) In your group, find the connections. | 4 you ¢ »
‘Take turns asking questions. 1) Yes. I'm e
Use only English. @ Why?
1 Because if cildren e requited 0 work that ) that people are (),
According to your group, what @ OK. How about child labor and refugees. Is child Libor comected o refugees?
were the 6 most ‘core’ problems? 'Do. Does child abor ( ) refugees?

b) Refugees...ummm...1 don't hink s0. No.
WOK.I( )





[image: image8.jpg]-

\\\N e




[image: image9.jpg]Group activity: Which problems are most ‘core’?
*Use arrows! ——p




[image: image10.jpg]



2) ‘The Ring of Poverty.’

For sake of brevity, please allow me to show how this task works though pictures. The materials will follow.
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The instructor demonstrates the idea of ‘a vicious circle’ of social problems, creating a loop. The text in the middle is a model of what the text for the student’s demonstrations will look like.
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The instructor illustrates that the task is to arrange the cards (below) in the correct order and then come up with a solution to ‘break the chain’ in a specific spot.
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Students complete the task-cycle, giving their presentations at the end.

The language focus for this activity could be from the instructor’s original presentation, or the student’s texts.

(Materials from 3 “The Ring of Poverty”)
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   Thank you very much for coming to see my presentation. If you have any questions or feedback feel free to contact me at:

 mattandyukari@hotmail.com
  This can be downloaded from my website which easy to find by googling ‘walsh EFL’

  The link for this file is:
http://www.walshsensei.org/ETJ2007Walsh.doc
  If you downloaded this as a doc, you can pull any of the images of the worksheets onto a new document and resize it to a size useable in your own class.
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